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ABSTRACT 
  

 My Research at the University of Cambridge, Department of Education 
 1990̿A Memoir 

                                                        MOCHIZUKI Shigenobu* 
In 1990, I was permitted to do research at the University of Cambridge, Department of 

Education. The supervisors were David Hargreaves and John Furlong. I was interested in the new 

sociology of education in the 1970͂ s. They were researching curriculum construction and classroom 

research in the 1970̓s and 1980’s. By the end of the 1980’s sociology of education had virtually 

disappeared from the initial training and further professional development of teachers. There was 

every reason to believe that they quitted their work and got started on teacher development. In reality, 

Hargreaves was appointed the chairman of ILEA committee. Professor Kazuko Takano in this 

FORUM㸦Vol.3,No.1㸧says PGCE is not a Masters course but PGCE in Department of Education 

seemed to me rather academic. There remained a soft combination of practical pedagogic subjects 

and multi-disciplinary educational theory. 

Some policies were designed to reduce the role of Universities in teacher education. But the 

possibilities of the implementation of linking between university- based educational research and 

improving educational practice must be investigated. 

*Professor of Education Emeritus, Meiji Gakuin University 

 

Teacher Training in England – In the Context of Japan 
TAKANO Kazuko* 

This paper outlines the state of teacher training in England in 2016 and notes some points that 

should be understood when we compare England and Japan. The routes adopted to attain the 

Qualified Teacher Status (QTS) have diversified with time in England. There are teacher training 

courses in Higher Education Institutions (HEI), School-Centred Initial Teacher Training (SCITT), 

School Direct, Teach First and others. As diversification among the providers of teacher training 

increased, a consortium of schools and consultancies started providing training courses along with 

HEIs. The combination of training routes and providers is complicated, and the training itself is 

rather fragmented. The overall presence of HEIs has declined in recent years, while training 

programmes at schools are growing in number. There are three points to note. First, the number of 

teacher training places needed per year is officially calculated in England using the TSM (Teacher 

Supply Model). There is a drain of QTS holders to schools abroad, and inflow of teachers trained 

overseas to England. Second, the structure of teacher training courses in England is different from 

that in Japan. The dominant teacher training course pattern, a 3 or 4 year concurrent course that was 

followed in England until 1970s, has been replaced by a consecutive pattern, a 3 year degree course 
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along with 1 year of teacher training. This change prepared for the expansion of the role schools 

came to play in teacher training. Third, the Post Graduate Certificate in Education (PGCE) is not a 

Masters course although it is ‘post graduate’. Therefore, caution must be exercised while citing the 

PGCE, in the event of any discussion about ‘upgrading’ teacher training in the Japanese context. 

*Meiji University, Professor of Education 

 

Educational Reform and Teacher Education & Training in Russia 
SAWANO Yukiko* 

It is often the case in any country that reform of teacher education and training tends to lag the 

general educational reform. Since the end of Soviet era, major reform on education has been 

conducted in Russia to meet the great changes in politics, economy and society. During the 

Perestroika (restructuring) period led by the General Secretary of the Communist Party of U.S.S.R. 

Mikhail Gorbachev in the latter half of the 1980s, bottom up educational reform movement occurred 

in the USSR which shed light on the existence of innovative teachers throughout the country.  

However, after the collapse of USSR in 1991, newly independent Russia faced severe economic 

recession which affected the working condition of school teachers. Among other things, 

improvement of teachers’ salary became the top priority of educational reform in Russia. It was only 

after 2010 that the average amount of teachers’ salary became sufficient, and teaching profession 

became attractive for young people. Thus since 2013, it has become the priority of educational 

reform to modernize teacher’s professional knowledge and skill by changing the curriculum and 

system of teacher education and training.  In this paper, the author tries to find out how the Russian 

school teachers have faced the rapid change and reform of education.  First the portrait of Russian 

teachers is described using the data of OECD Teaching and Learning International Survey (TALIS).  

Secondly, an analysis is made on how the problems and issues concerning teachers were recognized 

in the process of educational reform in Russia in the past three decades.  Lastly, recent direction of 

the President Putin’s reform of teacher education and training to improve the professional quality of 

teachers in Russia is described.   

*University of Sacred Heart, Professor of Education 

 

Teacher Education Innovation in Japan 
ʊ Graduate School of Teacher Education, University of Yamagataʊ 

EMA Fumiaki* 

This paper discusses how to enhance teachers’ professional capabilities and qualifications 

referring to the practical problems faced by teacher education at the University of Yamagata. in 

Japan; (a) smaller needs in teacher recruitment owing to demographical decrease in the number of 

children, (b) the large scale of both the retirement of experienced teachers and recruitment of new 
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staff which results in an unbalance of age-cohorts within the teaching profession, and (c) new 

demands for teaching to address the swift transition of conventional societies to knowledge-based 

societies. As one way of solving the issues caused from these forces, the new type of Teaching 

Graduate School has been institutionalized. The basic idea of this advanced courses for teaching 

profession is synthesizing practical skills and programmes with a theoretical understanding of 

pedagogy and theories in education by way of collaboration between schools and university. 

Theoretical hypothesis of the idea lies in what we call D. A. Shon’s paradigm of Reflection. At 

Yamagata, the new curriculum for the master degree courses has been developed in line with such 

viewpoints. In my course, where students will be required to critically understand the Teaching 

Records, students may acquire the basic skills and understandings of Reflection. The present author 

explains what procedures have been developed practically in my courses.          

*University of Yamagata, Professor of Education 

 

Teacher Education for the Special Needs Education in Japan 
-- Frameworks and Issues for the Professional Development-- 

MURAYAMA Taku* 

This paper aims at the frameworks and issues of the teacher education for the special needs 

education (SNE) in Japan.  For these purpose, three topics are focused.  The first is the systematic 

analysis in teacher education for SNE  We have a system of the teachers’ certification, but 

practically, SNE them.but they have been expected to have the abilities and talents for the 

curriculum development for the specific disabilities (intellectual disabilities, physical handicaps, and 

so on), making the individualized education plans, teaching “Jiritsu Katsudo”,the special area of 

teaching like the rehabilitation, and maki teachers are not obliged The second is about the 

professionality for SNE. SNE teachers do not have professional standards, to have the SNE teachers’ 

licence, and about one-third of teachers’ don’t have ng the partnership inside and outside their 

schools. Moreover the related psychology and physiology are required and the knowledge about the 

disabilities in the social context. ICF suggests the environmental factors for the disabilities and 

handicaps, the social or societal understanding of the disabilities and handicaps are becoming 

increasingly significant. The third is the role of the SNE teachers in the age of the inclusive 

education.  In their original principles, SNE are practiced not only in the special educational 

schools and classes, but in the regular classes.  All teachers are required to meet their students’ 

special educational needs inside the regular classes.  Teacher education also meets the needs of the 

teachers and schools. In a TALIS survey by the OECD, Japanese teachers and principals showed 

their recognition of the lack of their staff for meeting their students’ special educational needs and 

their school based support systems. Special Educational Needs Coordinator (SENCo) and the other 

job categories (e.g. School Social Workers) also receive attention. 
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*Tokyo Gakugei University, Associate Professor of Special Education 

 

Isaku Nisihimura and UK 
— His self-study, Morris, Tomimoto 㸤 Leach, and architectural design — 

                                                              HIRASWA Nobuyasu* 

The Bunka Gakuin, which was established in the Surugadai district of Tokyo’s Kanda Ward in 

April 1921 as a small-scale institution for the secondary education of young women, was among the 

so-called “new schools” founded during the Taishǀ period.  It was a private school particularly 

known for some of its unusual features.  Its educational practices, which were part of the main 

stream of the so-called “new education” movement, were at the same time in the vanguard of the 

so-called Taishǀ free education movement and especially of “free education” in the realm of the arts. 

Bunka Gakuin is a front-runner of “modernism” among Japanese schools in the Taishǀ period and 

early Shǀwa period. Teaching staff of the school included some of Japan’s most competent and 

well-known artists and scholars in those days. The Bunka Gakuin was not dependent on the 

government’s Regulation on Higher Women’s Schools (Kǀtǀ Jogakkǀrei). Isaku Nishimura 

(1884-1963), who provided the funding for the school’s founding, became its first director (Kǀchǀ). 

As the headmaster, Nishimura had resisted the Japanese militarism and ultra-nationalism even during 

the Asia Pacific War.  Nishimura, who styled himself a “free thinker,” continued to have liberal 

thinking He was greatly influenced by American culture. At the same time, he was inspired by 

English culture and thought.� He admired William Morris㸦1834-1896㸧and empathized with the 

Arts and Crafts Movement.        

Nishimura invited Kenkichi Tomimoto and his friend Bernard Howell Leach㸦1887-1979㸧into 

his house at Shingu and associated with them as a potter.� They were admirers of Morris. As a 

designer, Nishimura liked the architectonic of the English cottage. The present article takes a British 

view of Nishimura’s life and gives a look at some aspects of his thought and activities.                    

*Jobu University, Professor of History of Education 

 

Empire Japan and the East Asia teacher training college 

㸫Development of Manchuguo Shidou University㸫 

HANAI Miwa* 

This research is an attempt to clarify the relationship between Empire Japan and East Asian 

Teacher Training University through the development of Manchugu Shidou University. Manchuguo 

Shidou University accepted the knowledge of modern Japanese education, modelled on the Japanese 

higher education school in educational policy, educational system, curriculum, teacher, educational 

method. The majority of the teachers of the university are Japanese, and all classes were conducted 

in Japanese. Education of 'Kenkoku spirit' and 'NichiMan Ittoku Issin' education was thoroughly 
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carried out at the university in order to train the Manchuguo  'master's teacher' while emphasizing 

the educational policy of 'practical attitude'. For this reason, the students' university education was 

"one aspect of militaristic rule". However, on the other hand, because there was a learning 

environment as the best educational institution, students of university students had another important 

aspect to learn a lot of knowledge there. In this thesis, from both sides, I revealed the development 

process of the studying university from the story of the memory of the educational experience at the 

time. 

*Waseda University, Adjunct Lecturer in Social History 
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