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Abstracts

Foreword

ONO Yumiko %

In Rwanda new Competence-Based Curriculum (CBC) has been introduced in pre-primary,
primary and secondary schools since 2016. It is a significant paradigm shift for teachers, which
calls for a comprehensive change and new thinking on instructional approaches in teaching,
learning and assessment. A JICA project started a small-scale intervention in several “model
schools” to introduce Lesson Study as school-based continuous professional development
model. We met once a week for five consecutive weeks to complete a cycle of Lesson Study
(orientation, lesson planning, micro teaching, research lesson and post lesson reflection). 2019
is the third year at School B and the preliminary discourse analysis of the research lesson shows
a significant difference from the 2017 math lesson which was characterized as “a
teacher-dominated discourse promoting rote learning and recitation”. The teacher interview after
the 2019 research lesson suggests a change in her pedagogical belief although the research
lesson was re-teaching of the same topic. She referred the importance of lesson objectives and
the role of formative assessment. There was a comment that hints her acceptance of
responsibility to reach as many learners as possible (re-teaching a lesson when certain number
of learners were found not understanding a concept or not mastering a skill). What triggered the

change in her belief will be the focus of my work in my next assignment.

*k Research Asociate, Waseda University Teacher Education Insitute

Teacher Education : Its Past, Present and Future
—On Women’s Normal Schools and the Feminization of the Teaching Profession—
SAITO Shinji %
(1) During the prewar period, women who wanted to obtain a teacher’s license had no
alternative but to enter a woman’s normal school. The first normal school was established in 1876
and modelled after American state normal schools. Tokyo Woman’s Normal had an affiliated
kindergarten. Women’s normal schools responded to the need for compulsory schooling of all
woman and girls which was proclaimed by the newly-established Japanese Ministry of Education.
Their curriculum was separated from the curriculum at normal schools for men. Playing
techniques for the organ necessary for school ceremonies, needle-work techniques and the use of the

women’ s weapon, the “Naginata spear,” were essential subjects. During student teaching in
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kindergarten, female students had to learn how to manage very little children through dancing,
singing and playing.

(2) After the end of the war women’s normal schools were completely abolished, because they
were forced to play the role of servant to the totalitarian Japanese Imperial system. New Liberal Arts
Colleges and Universities arose on the old campuses of the normal schools. As soon as they began
new lower secondary teacher training, they plunged into an academic study-oriented university. It is
no wonder that they tended to be “quasi- ivory tower universities.” Consequently elementary
education and kindergarten were marginalized.

(3)One of current topics in teacher training is re-professionalization and its quality. However we
also should inquire whether the professionalization of education should be discussed on the same
level as the increasing professionalization of sports. We are hoping for a good discussion of this

issue after the presentation.

* Lecturer, Seitoku University

The Teaching Staff of Bunka Gakuin
in the Early Stages of the School and British Culture
— Highlights from the viewpoint of English Literature —
HIRASAWA Nobuyasu

Bunka Gakuin, which was established in the Surugadai district of Tokyo’s Kanda Ward in April
1921 as a small institution for the secondary education of young women, was among the so-called
“new schools” founded during the Taisho period. It was a private school particularly known for some
of its unusual features.

Its educational practices, which were part of the main stream of the so-called “new education”
movement, were at the same time in the vanguard of the so-called Taisho free education movement,
especially “free education” in the arts.

The Bunka Gakuin was also a front-runner of “modernism” among Japanese schools in the
Taisho period and early Showa period.

Isaku Nishimura (1884-1963), who provided the funding for the school’s founding, became its
first director (Kochd).  He was greatly influenced by American culture. At the same time, he was
also inspired by English culture.

Nishimura studied English literature since his youth. As a designer, Nishimura liked the
architecture of the English cottage and designed the Bunka Gakuin schoolhouse in the style of an
English cottage.
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The teaching staff of the school included some of Japan’s most competent and well-known
artists and scholars in those days. A British scholar and famous Japanese scholars of English
literature were among them.

The present article sheds light on how Nishimura and the teaching staff of Bunka Gakuin

integrated British cultural aspects, especially English literature, in their activities.

*k Professor, Jobu University

Teaching for Change: From Isolation to Correlation
ONO Junko *

Nothing stays the same in a changing world. And schools are no exception. Once it was the
duty of teachers to impart deep knowledge of the subjects they taught. The emphasis now has shifted
to integrating the teaching of two or more subjects. The concept of integration is firmly supported in
MEXT’s new Course of Study guidelines that require all schools to adopt active learning methods, to
work in, for, and with society, and to enhance the quality of education through curriculum
management. The present study shows how teachers respond to the integration of subjects in school.
Are they worried or prepared? The author conducted interviews at public schools and found positive
attitudes among teachers. The new Course of Study makes them aware that being an expert is not
enough, that no subject can be taught in isolation, and that students need to develop an all-round
personality by integrating different branches of learning. The question — both an educational and a

pedagogical one — is how?

*k Associate Professor, Setsunan University

The rise and fall of the movement to establish the integrated subject

“social studies” in England: From the 1970's to the 1980's
SHIMURA Takashi

In curriculum research in Japan, there have been few studies of social studies curriculum in
English education. In particular, the movement to establish “social studies” in England around
1970-80’s has not been studied. Therefore, this paper uses three books of B. Dufour, the central
figure of the movement, to shed light on this movement.

In the book 1973 co-edited with D. Lawton, Dufour strongly advocates the creation of an
integrated single subject "social studies.” However, in the 1982 edited book, the term "social

subjects" is used rather than "social studies", and non-subject themes/ topics like “development
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education” are referenced. In the book edited in 1990, while focusing on cross-curricular
theme/topics, the term “social subjects” is no longer used. From this, we conclude that the movement
from the 1970s to the 1980s did not succeed.

The reasons for failure may include the political/social situation and the resistance of traditional
subjects according to research in the sociology of education. However, as an author, studying
Michael Young's "powerful knowledge" theory and the "knowledge turn", I suggest the need to
consider the issue from different viewpoints, for example, the nature of schooling or matters of
subject education. The significance of “subjects” in school education will be understood better from

such pluralistic points of view.

* Professor, Joetsu University of Education

The Composition of Context for Problem Solving
Based on “A Dialogue of Inquiry' amongst Students—

seen through the development of a workshop-style of topic unit for a social studies course

EMA Fumiaki * , DAIKI Naohiko * , MATSUMOTO Dairi * , KANTO Tomoyuki * *

Over the years, Japanese teachers colleges have adopted a curriculum structure that focuses on
"content" for academic subjects, and "instructional methods" for pedagogical subjects in teacher
training programs.  Yet researchers in the field need to reconsider and reconstruct this structure,
focusing on "the meaning of knowledge, and its subsequent function." This is seen as a key notion
for pedagogical researchers if they wish to play a unique role in the educational practice of the
various subjects they teach.

Using "A Dialogue of Inquiry" as its basic concept, the authors developed a topic unit for a
junior high school social studies course that deals with the theme of organ transplants. During the
development of and experimentation with the unit, academic researchers in the fields of history and
ethics participated in the process, each providing specialist knowledge.

After the experimenting with teaching the unit, we examined the change in students’ understanding
and their ways of thinking in the class. It became clear that providing specialized academic input
from researchers brought the following two notable results.

Firstly, the academic content provided by specialists helped the students constitute a context to
support their inquiry and create a hypothesis. Through the exchange of ideas or hypotheses, students’
explanations became clearer, and they developed plausible new questions. Here, knowledge from

and concepts related to ethics and history were actively employed by the students.
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Secondly, students were only able to make limited links between their inquiry and their
judgments as to organ transplant policy. The teacher in charge thought that "because there was so
much to think about, students would experience more reservation than they did." In fact, however,
few students displayed uncertainty. Many formed their final judgments very easily without due
deliberation. Since the relationship between inquiry and policy judgment in real society is highly
complicated, students needed to recognize this complexity. This shows that more case studies are
needed to help students acquire this kind of competence.

The unique academic challenges and tasks for pedagogical researchers in each subject is to
design a learning environment in which student learning and intellectual inquiry is alloyed to

academic "content" provided by academic specialists.

*k Yamagata University * % Junior High School of Yamagata University
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